


How did you learn to read?

Can you remember?




Book-by-book-by-book?




There have been many
different methods of
teaching reading over the
A< years!




Phonics is for adults
- not just for ‘infants’!

* What do we do when we want to
read an unknown Latin plant name?

* What do we do when we want to
spell a new multi-syllable word?



On the count of three, read
these words aloud...

Calceolaria integrifolia



Now I’ll give you a new
word to spell...



We set children up for lifelong reading
and spelling when we teach phonics

rigorously and @%
comprehensively. Ok
P Y ﬂ;\égc:.fi

We are not expecting children to deduce
the code for themselves like many of us

had to during ™
our school days. /{5&@,



* The English language is a rich language
consisting of hundreds of thousands of
words

* Problems arise with written language for

both reading and spelling 4

— the influence of many languages over many
years. e.g. Anglo-Saxon, West Germanic,
North Germanic, Latin, Norman French



Teaching of early reading

Sir Jim Rose and a team of inspectors
conducted an independent national
review in 2005-6 informed by research

and leading-edge practice:

education and skills




The official guidance in England:

Teachers should use Systematic
Synthetic Phonics programmes
and ‘cumulative’ decodable
reading books for beginners



Why is it ‘synthetic’ phonics?

Synthesising = sounding out
and blending to read the
unknown words

y 2
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(aloud or silently!)




Our school uses the
Oxford Reading Tree
Floppy’s Phonics programme

By Oxford University Press
and Debbie Hepplewhite




The synthetic phonics
teaching principles work for all!

v The ‘alphabetic code’ is taught systematically

v Same alphabetic code and phonics skills need to
be taught no matter how different the children
may be!

v’ Children all succeed - to talk, to read, to spell, to
write



The Synthetic Phonics Teaching Principles

Teach:

KNOWLEDGE of the ALPHABETIC CODE
= |letters linked to the sounds of speech
code is ‘reversible’, introduced ‘incrementally’
THREE CORE SKILLS (and their sub-skills)
1. ‘Sounding out and blending’ for reading

2. ldentifying sounds in words and allotting
letters and letter groups for spelling

3. Handwriting — forming letters correctly
while saying the sounds



Apply: @
/%E%
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* Apply growing phonics knowledge and skills
to CUMULATIVE words, sentences and texts
for reading, spelling and writing

[cumulative = words which ‘match’ the
alphabetic code taught to date]

N i aE)
* Apply to reading and writing S %

in the wider curriculum



Routine Teaching and Learning Sequence:

Floppy’s Phonics Sounds and Letters teaching and learning sequence .
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Foundation Stage

EAL or new to English Pre-p ho n ics

Speech & language

Sounds:
*environmental
‘rhythm, rhyme
*singing, chanting
*percussion, music
ediscussion!

*oral blending and

segmenting (phonics
sub-skills)

¥
=1 At the Match
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Oral blending and oral segmenting

1. Sub-skill of reading without letters:

Say, “Pull up the /z//i//p/ of your /k//oa//t/.”

2. Sub-skill of spelling without letters:

“Mat, /m/ /a/ [t/. Spoon [s/ [p/ [oo/ [n]”

This helps your child’s awareness of sounds.



ol
Phase 1 |Gm™

Systematic...

Phase 1

Pre-phonics mam)
Letters start  mam)

here

Phase 2
> =

Phase 3

Phase 3

Sound Books
__ 2 years+ for

for teaching reading and
and learning spelling
in school . -
e Revisit code
S after that
. for spelling
2 purposes
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PUPIL RESOURCES

Fiction

Non-fiction

Fiction

Non-fiction

Fiction

Non-fiction

Fiction

Non-fiction

Fiction

Non-fiction

12 titles

Non-fiction

Floppy’s Phonics

Fiction and
Non-fiction

Use cumulative, decodable
reading books as well as
the Floppy’s Phonics
programme.

(Slightly behind sequence)



«

5230
More about the
alphabetic code and
phonics skills
later!



What Is reading?

The princess
wore a pale
green dress.

The girl reads the words in the
book. She understands the
words automatically if she
would normally understand
them when spoken.




Simple View of Reading model

Being a read er in Gough and Tunmer
Language 1986

the fU" sense... comprehension

processes
; L

Poor word Good word
recognition; good recognition; good

1) What |S comprehension comprehension I
tr]ea \AI()IFCi?> et

Word Word
recognition <= poOR === GOOD =» recognition
processes processes

Poor word Good word
recognition; poor recognition; poor
comprehension comprehension

Ggooob

400d

| 2) What does
i the word
comprehension
psocesses @ M E A N r)



TALK TALK TALK

There is nothing better than...
shared sustained thinking and talking.

Chatter about
anything and everything
with your children!
‘Cultural or Literacy Capital’



Why are books so important?




Children who...
read read read

massively increase their
vocabulary (stock of words) and
their knowledge
and understanding of the world



Children who...
read read read

massively increase their
- life opportunities!



The Alphabet
and
The Alphabetic Code

What is the difference ?



What role does the alphabet play?

1) Bank of letter shapes ¢ D The Alphabet '
Aa Bb Cc Dd |
. Ee Ff Gg Hh |
| ..
2) Alphabetical order relayed CLJikkL |
by letter names (ay, bee, see) Mm Nn Oo E

by singing a song at first . Pp Qq Rr Ss
Tt Uu Vv Ww .1

3) Note that the capital letters

are the same code for speech
sounds as the lower case letters (/a/ /b/ /k/)



We don’t use
letter names

to teach reading
or spelling!

f The Alphabet . g4

- Aa Bb Cc Dd

Ee Ff Gg Hh
Ii Jj Kk LL
Mm Nn Oo

l Pp Qq Rr Ss
Tt Uu Vv Ww

rg~Xx Yy Zzn




Spelling is a sound-to-print process —
even for adults! We turn speech
sounds into letters and letter
groups (encoding) when writing.

Letter names are used only for
relaying a precise spelling, letter by
letter (by letter name) from one
person to another.

© Debbie Hepplewhite 2011



HANDWRITING \ﬁ;

Write all the upper case (capital)
and lower case letter shapes of the
alphabet with the correct tripod
pencil hold. Say the sounds.

“Let me help you...”




& “Let me show you again...”

“Froggy legs with the log under”

Patient repetition!



Teaching reading
and spelling with the
complex English
alphabetic code



About the alphabetic code

Letters and letter groups are code for the
individual sounds in our speech.

Decoding the letter symbols into sounds is
the basis for reading (print-to-sound):

See the printed word soap, say the sounds

[s/ Joa/ [p/, blend the sounds to read (or
discern) “soap”




The Alphabetic Code
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The Alphabetic Code Chart
makes the alphabetic code

‘tangible’

The English language
has a complex code



The alphabetic code is a reversible
code:

For spelling/writing:
we start with sound and encode to print

For reading:

we start with print and decode to sound



The smallest sounds

Within any spoken word, phonemes (the
smallest individual sounds) can be identified.

[k[ [oa/ [t/  [b][oa] [t/

Slash marks are used to denote the ‘sounds’.

We can hear the sound /a/ as in

We do not write words with slash marks.



We have not only single letters but also many
letter groups as the written code for the speech
sounds:

Graphemes = letters or letter groups:

t b a e sh ee ng igh ch ay



* For beginners, we teach the letters and
sounds of the alphabetic code in a ‘simple’
way at first...

* We teach all the sounds and at least one way
of spelling them: e.g. fee/ ee

 Then we continue to teach further spelling
alternatives which are code for the sounds:
eg. /[ee/ ee ea e ee -y -ey -
ie



Pronunciation alternatives

Some graphemes need to be decoded
with different sounds dependent on the
actual word. Thus graphemes sometimes
have pronunciation alternatives:

e.g. Letter 'a’ can be pronounced:
/a/ as in apple  /ai/ as in angel
/ar/ as in father /o/ as in want



We aim to create

fearless and flexible
readers and writers
who want to be accurate |



We encourage children to want to be
accurate but not to be afraid to
make mistakes.

“That’s an interesting word, let me help you
to spell that. Which sounds can you hear in
the word? We need this spelling
alternative for that word. Here are some
more words that are spelt that way...”



Let me help you to spell that

tricky / unusual / interesting word ...

What sounds can we hear

all through the word ? ‘

Let’s find the /ee/ sound on our Alphabetic Code Chart.
Look, you need fAis spelling alternative - as in  chief .

Other examples of words with fhis code are brief and shield.

Quickly, let’'s make a poster of the /ee/ Le word bank.

Downloadable posters: Free Resources at
phonicsinternational.com



Vocabulary, Phonics and Building
Spelling Word Banks

ful/
al J
animal oval
vertical capital
signal final
several hospital

i)
pencil lentils
April stencil

nostrils fossil evil

Over time, we can build up knowledge of
spelling word banks linked to wider language,
pictures and story themes



In summary,

there are three
complexities to the
English alphabetic code:



The three complexities of
the alphabetic code:

1. One sound can be represented by one,
two, three or four letters.

2. One sound can have many spelling
alternatives.

3. One grapheme (letter or letter group) can
be code for different sounds.

(That is, can be pronounced differently!)



Examples of three complexities:

One sound can be represented by one, two, three or four
letters;
e.g. bat sheep hair eight

One sound can be represented by more than one spelling
alternative, sometimes many!

e.g. The sound /or/ can be written as: or, aw, our, au, al,
oar, oor, ore, augh, ough, (w)ar, (qu)ar, (w)a

One grapheme (letter or letter group) can have different
pronunciations;

4 )

e.g. ‘ea eat, bread, break

( 4

ear’ fear, bear, earth, heart



Compare our complex English alphabetic
code with some languages which have much
simpler alphabetic codes:

e.g. Spanish has half the number of speech sounds
(around 24) and words are spelt with mainly

one-to-one mapping! @

Many people in English-speaking countries struggle
with reading and spelling because the English
alphabetic code is so complex.



The Alphabetic Code
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Simple or transparent code



Some languages have fewer sounds
than in English and/or different sounds.
Learners’ ears may not be ‘attuned’ to
the sounds of the English language.

Phonics is really important for learners
of English as an additional or new

language. @
-




With an Alphabetic Code Chart
‘two-pronged’ systematic and
incidental phonics is easy:

Simple and complex code knowledge
can be taught at any time
as required!



With an Alphabetic Code Chart:




Let’s see how many

vowel sounds and
consonant sounds we can
identify in the

English language...

How many vowels do you think there are?



Many people might think
there are 5 vowels at first...

aelou



The ‘volume’ in spoken words is provided by
the 20 or so vowel phonemes some of which
we combine to make further units of sounds:

/a/ [el [i] [of [u/ [ai/ [ee/ [igh/ [oa/

short /oo/ long foo/ /[ar/ [or/ [ur/ [air/
/eer/ [oi/ /ou/ /oor/

/y+oo/ /y+oor/ combined sounds



There are around 24 consonant phonemes —
some of which we combine to make further
units of sound:

[s] [t/ [o/ In/ [K] [h] [x] [m][ [d] [g] [\ [f/
/bl [il Iyl /w/ [z] [ng/ v/ [ch/ [sh/
voiced /th/ unvoiced /th/ /zh/

[k+s/ [g+z/ [u+l/ [ng+k/

[k+w/ /ch+u/ combined sounds



@ Moprrs Phaaics
=

The Alphabetic Code

W Stage 14/ Phase 2 W Stage 2/ Phase 3 @ Stage 3/ Phase 3 M8 Stage 4/ Phase & Stage S/ Phase 5

Spellings are
shown across
the rows

Sounds are
Shown down
the left columns

Iyoor/  ure N

Floppy’s Phonics Alphabetic Code Chart



Floppy’s Phonics Aids to Memory

K 3
L cat k ey du ck

Pictures and words makes the learning of
the different sounds and spellings
memorable and manageable.



Resources to teach the alphabetic code:
Grapheme Tiles and Flash Cards

h b
f
l 11
le SS

ea

tea
team
reach

‘See the graphemes and
say the sounds’ is a
sub-skill of reading.



‘Say the Sounds’ Posters and Frieze

S

ck
h

|

Say the sounds g y
oOxford Reading Tree Sounds and Letters Stage 1+

a

b
[

t P
m d
c k
u r

f i
le -ss

The frieze matches the code
order in the Sounds Books.

Some ‘Say the Sounds’ posters match the
order and some are in ‘jumbled’ order.

‘Point to the graphemes and say the sounds’
is a sub-skill of reading.



‘Hear the Sounds’

Say the sounds

Oxford Reading Tree Sounds and Letters Stage 1+

S

a

t

&y
e\%&;}

‘Hear the sounds and
point to the graphemes’
IS a sub-skill of spelling.

“Air-write

[d], Ih], [k]”



‘Hear the Sounds’

R e ED) “Which /k/?”

S a t P

L “The /k/

g o ¢ k .
as In Cat,

ck e u r h /k/
the as

h b f ff | s

I U -le -ss in duck...




Say the Sounds Strips

St1+ Sounds and Letters book

Kk

O——==
key
kid
kit

kiss

@ What other words can you find in the
picture with the /k/ sound in them?

Wa:.}?!% i y "
*@ s a t P it m d g (o] C k [golf kit, whiskers, kerb]

Repetition embeds the learning



Floppy’s Phonics
interactive phonics skills’ and sub-skills

2 CD-ROMSs are used
to teach and to learn




Sample Screen Views: web-based platform

Level 3: Book I5

Listen to the audio. Drag the correct graphemes to make the word. @
— Select the letters to watch SCREEN
a letter formation
@ k @ n Oxford OWL

@ Select the audio buttons to listen to the words. Select the letters to watch how
they are formed. Select Chip, Floppy and the word list and complete the activities.

Drag and drop
for spelling

Level 3: Book I5

Select the graphemes to listen to the sounds.
Blend the sounds and listen to the word. @

h or n
© o 0 See the letter/s, Hear the sounds,
horn say the sounds point to the graphemes

Blend and reveal Available from September 2019
for reading Subscription platform replacing CD-ROMs



‘Debbie Hepplewhite’s Top Tips’ demonstrate the
phonics routines for blending and for spelling:

Debbie Hepplewhite’s Top Tips

Series created by Roderick Hunt and Alex Brychta

Phonics C 1 Debbi I
onics ie Hepp What is blending? Tips for spelling (encoding)
Once children have learned all of the sounds in Stage 3 they can go on For reading (decoding) say the sounds Say the word slowly to identify each
to read the Stage 3 Floppy's Phonics Fiction and Non-fiction. from left to right of the word and blend sound in the word.
the sounds to hear the whole word. ee
USING THIS BOOK TOGETHER: THIS BOOK INTRODUCES: How to blend: Use your left hand f
© Say the sound together. al  osingim. Point under each grapheme (letter or to tally the individual
i y X letter group) as you say the sound, then sounds to your thumb
@ ;::Lr::;cdhslﬁt&::gﬁrn;ruce the letter €€ osin eel. run your finger under the whole word and fingers.
' i_gh as in knight as you say the whole [or blended) word,

© Ask your child to point to the key picture .

and say the word, e.g. "ai as in aim™, eg. J.:lg h-'t I-l-g h-t Write down the graphemes which are code for
4

© Ask your child to sound out and blend the each sound you have tallied.
list of words. Hear the sounds on our website
www.oxfordowl.co.uk

O Find oll the words that include the fecus

sound in the picture. Some are labelled. Sounds and spellings
some are not. LABELS IN THE ILLUSTRATIONS Letters written like this /k/ refer to @

O Talk about what is happening in the The labels show the focus letter group in sound, not a spelling. . —
picture, e.g. Who can you see? What are black. Encourage your child to listen for e.g. /k/ as in cat, key, duck » L
they doing? How do you think they might the focus sound within the word os you P N
be feeling? read the whole word to them. TEACHERS:

For inspirational
upport plus
Fesgurces and E!aol;gp

Ww.oxfurdpl’lmarg‘m,uk

Text © Cirkond Uisiversity Frias © Dablie Hepplewbite 7111
untrstions © Ak Brychts 2011

@ Ask your child to say the sounds at the

bottom of the page os quickly as possible. T § T chacce
Ly // P
F This edition pbshed 2011

pubsbeatice may bt repecchuced, womdin

PARENTS:

rto do th . aretteval 33t o sy form o by any msars, o 8 g i
Rer‘ner::k:er tracin e fun activities at the = e permaon o oriig ot OdortUnbeary e “ﬂ: “we'ncl.t‘;]idﬂsv‘:‘!::‘:g
- - g i . . 55 .
end - 1€ 9. Matching gng reading! Al :m:.ﬂ.::m;\»n.:m 10987634331 ‘;gh,:ue, andl\‘ze‘eﬁoﬂo:.\;

E iy 0.
o Akt Pccopsio of kst www.oxfordow
*

Cover notes in Sounds Books




Essential MULTI-SKILLS Activity Sheets

Individual practice of the
sub-skills and core skills
for reading, spelling

and handwriting at

word level

Children are fully trained
In the routines.

©odord

@stagetr Aciiy shest: ff
‘Say the sound. Trace the letters. Say the word. Listen for the /ff soul

off huff puff cuff tiff
stuff scuff fluff puffin

i

‘Say the sound. Trace the latters. Write the letters,

& ck<ckeurhbfff




Simple, multi-purpose Cumulative Texts:

Work at own speed:

% Cumulaiive Texts Stoge 5 More A

{ G ra p h e m e Sea rc h It is difficult to spot the puffins at the zoo

because they always float away.

e Decode

The café has a fantastic trifle, lots of muffins
and several different types of coffee.

e Comprehend

The dolphin sped through the rough waves

® Se If_d ictatio n . and made us all laugh with joy!

My nephew has a telephone that is in the

¢ Convert tO jOinEd Writing shape of an elephant!

{ Write exte n s i o n Se nte n ce School children sometimes pretend to have

a stomach ache but they really want to stay
z | in bed!

¢ I I I u St rate 2 The machine took the cherries off the

branches so the chef could make them into

cherry pie.

 Periodic teacher dictation

84 @ Oxford University Preas © Phonics International Ld. 2011




The school’s bookbag routine

The paper-based resources
are constantly added to

G( your child’s phonics folder
’ for the bookbag routine!

Parents can then see and
support some of the phonics
work that takes place in school.




Differentiation

* Learners access core resources
differently — at their own stage of
learning and speed

* Every learner undertakes his or her
own practice



* Extension activities are always
provided

* Different levels of support

 Some learners may require
additional time



How the adult supports the
learner to read is very important...

1. Tell the learner the code:
straight In this word, these letters

\ are code for  /ai/.




How the adult supports the
learner to read is very important...

straight
\

$

“In this word, fhese letters

are code for the [ai/ sound.”

Downloadable poster



2. Alternatively, model the sounding
out and blending of the word to
the learner.

3. Or simply tell the learner the

words which are proving too
difficult.



Free posters for Phonics Routines

- the three core skills and their sub-skills:

2.Encoding (oral segmenting, spelling-with-editing)
Sub-skill without print:

Phonics Routines

Say the whole word “soap” very slowly and naturally so

Teac(};htht tkluowl-edge of the alphabetic code that the separate sounds become evident /o 3.Handwriﬁng (li.nki.ng graphemes Ty )
e letter/s-sound correspondences)
and the three core skills and their sub-skills Repeat the separate sounds as close to real speech sounds Sub-skill:
possible  “/s/ [oa/ [p/".
i i s Hold the pencil correctl
. Decoding (blending or synthesising) Do not repeat the whole spoken word after that | with the fﬂpod arip. . ‘ @

Sub-skill without print: % @

Adult says the separate sounds “/f/ /r/ [o] [q/".

Sub-skill with print: “Froqqy legs /thumb and index finger] grip the pencil at the
frog end of the painted part /nof on the sloping cone part]

Learners ‘discern’ or ‘hear’ the whole word ‘frog’ Listen to sounds as close as possible to real speech sounds.| |with the log under /the middle finger]”,

. o2 Sub-skill:
;::_t:;m s:?tﬁh;:nh; l>word Hfrog. I. "Hear the sounds, point to the graphemes.” =
i s \‘ a 2."Hear the sounds, select the graphemes. Establishing ‘directionality’ of

Aa ik 3."Haar the sounds, write the graphemes.” writing letter shapes whilst saying the sounds.

Point to pre-printed graphemes
that have been taught to date:
“See the graphemes //c/fers or | —ng Finger-tracing: Use the index finger of the writing hand
and say the sounds.” — to trace pre-printed letter shapes.

D
Core skill ror d_.cgd[ng; F Ust. the left hand, palm facing, Pencil-tracing: Trace pre-printed grey or dotted letter shapes
o tally the sounds identified with a pencil. /

Core skill for encoding:

all-through-the-spoken-word

+ Glance at (scan) the printed word onto thumb and fingers. Copying: Copy letter shapes with finger or pencil.
from left to right to ‘recognise’ any letter groups. « Write a ‘sound dash’ for every sound identified Core skill _for Imnd.wrltln.g:
+ Use the index finger to point directly under eac which also act as ‘writing lines". ]
grapheme whilst saying the sounds . « Select grapheme tiles, magnetic letters e Correct tripod pencil grip @ %
as close to real speech as possible or write graphemes, to spell the word. o Correct posture sitting at a desk -
from left to right of the printed word. + Sound out and blend the selected S 0a p ¢ « Slightly slanted paper, use free hand to hold steady
+ Say the whole word whilst running the index finger graphemes to check the spelling. ¢ Write under the letters and words - avoid hooking hand

left to right beneath the whole printed word.
* Modify the pronunciation of the blended sounds into the
real word’s pronunciation if necessary.

and wrist around

* Say the sounds whilst writing graphemes as part of the
spelling process

 Write on writing lines frequently as appropriate

www.phonicsinternational.com www.debbiehepplewhitehandwriting.com

right Phorics Intemation 12

‘Hand Routines’



“Tricky Words’

Useful words which are sometimes
‘tricky’ are introduced steadily
throughout systematic synthetic
phonics programmes.

It is better to tell the learner a really
challenging word, than to tell the
learner to ‘guess’ the word.



And always the adult

should discuss the content
the child!




PLEASE: ’gi

1. Listen to your child read to you and support
as needed (AND talk a lot about the story)

2. Read books aloud to your child
3. Share the reading of books with your child

4. Continue to hear your child read aloud even
when he or she can read independently

5. Chatter about everything! !







Thank you for coming!

Please do approach us if you
have any worries about your
child’s progress.




Select the audio battons to listen to the words. Select the fetters |
10 watch how they are formed. Select Chip, Floppy and the word |
list and complete the activities.

¥ -

We see j and say /j/ at the beginning of words...



¥ il
Oxtord Reoding Tree 1

Select the audio buttons to listen to the words. Select the letters
to watch how they are formed. Select Chip, Floppy and the word
list and complete the activities.
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But what is the code when the sound /j/ is at the end of words?
For reading, we see dge and we say /j/. We never see letter j at the end!
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Select the audio buttons to listen to the words. Find the words
in the lists. Select Chip and complete the activity

e ql |
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But wait a minute, some words which start with the sound /j/ don’t always
start with this letter: j Is there any code which alerts the reader to this?
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Select the audio buttons to listen to the words. Find the words
in the lists. Select Chip and complete the activity

9¢
barge emerge

fringe package
village orange

E Ijl
"1
|

dge |

bridge fudge
| badge ledge

e

.
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How do we know when to use this grapheme [‘ge’] or this
grapheme [‘dge’] for spelling words which end with the sound /j/?

Floppy’s Phonics provides the resources and the answers!



